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Ida B. Wells and Intersectionality in the Progressive Era
Nate Zuckerman

Intersectionality

Introduced by legal scholar

Kimberlé Crenshaw,

intersectionality is a framework

for understanding the ways

that the multiple aspects of

our identities intersect, influence one another, and
compound to create unique experiences. The concept
is regularly used to describe the ways that societal
privilege and oppression is complicated by the
different parts of our identity that are marginalized or
privileged in society.

Rethinking the Gilded Age & Progressivisms:
Race, Capitalism, & Democracy, 1877-1920
NEH Summer Teacher Institute

Participants in the Summer 2023 NEH Institute “Rethinking the Gilded Age and
Progressivisms: Race, Capitalism, and Democracy, 1877-1920” had the
opportunity to visit the Ida B. Wells-Barnett House in the Bronzeville
neighborhood of Chicago, research primary sources from the Gilded Age and
Progressive Era at the University of lllinois Chicago Special Collections, and take a
deeper dive into Wells’s life and work with Michelle Duster. The
great-granddaughter of Wells, Duster is the author of I/da B. the Queen: The
Extraordinary Life and Legacy of Ida B. Wells, an accessible and visually appealing
overview of the major moments and achievements of Wells’s social justice
activism. These sources combined to inspire a lesson plan aimed at honoring
Wells's major accomplishments and multifaceted leadership in social reform
efforts of her day. This lesson also helps to clarify and vividly illustrate the concept
of intersectionality that has become more commonplace in contemporary
sociopolitical discourse, as a way to help students identify and reflect more deeply
on issues of discrimination and inequality faced by communities today.
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General
Information

Grade level: High School (recommended 11-12)

Subject area/class: U.S. History, Social Justice, Black History, Women’s History
Time required: Three class periods (of roughly 50-60 minutes each)

Skills taught: Primary document analysis, close reading, contextualization,
synthesis (continuity and change over time), vocabulary from historical and
contemporary sociopolitical discourse

Introduction

This lesson plan uses Michelle Duster’s Ida B. the Queen as a ‘textbook’ along
with select primary and secondary sources to help students learn how
intersectionality shaped the numerous forms of discrimination and inequality
that Ida B. Wells addressed through a variety of reform activist roles, then
challenges students to find and discuss current-day examples of intersectionality.

Institute Theme(s)

Democracy and Civic Participation
Discrimination and Opportunity

Learning
Objectives

Students will be able to do the following:

Identify several different activist roles that Ida B. Wells exemplified as a
Progressive Era reformer.

Explain Wells’s major social, political, and economic accomplishments, as
well as her legacy in the history of civil rights and women'’s rights activism.
Explain the natures and causes of different forms of discrimination and
inequality—social, political, and economic; racial and gender-based; faced
by African Americans, and particularly African American women—at the
turn of the 20th century.

Explain the strategies and tactics that Wells used to respond to those
forms of discrimination.

Evaluate the extent to which Wells’s efforts succeeded, either during or
beyond her lifetime.

Synthesize Wells’s various activist roles and achievements in terms of
common patterns within Progressive-Era problems and reform strategies.
Understand and explain the concept of ‘intersectionality.’

Identify historical examples of intersectionality, specifically, within the
forms of discrimination and inequality that Wells addressed through her
reform activism.

Identify, research, and explain a contemporary example of
intersectionality.
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Pre-Lesson
Preparation

Before the lesson

Make sure you are familiar with the sections of Ida B. the Queen assigned
in the ‘Context and Source Stations’ part of the lesson, as well as with the
concept of ‘intersectionality.’

Have enough copies or excerpts from Ida B. the Queen for seven groups of
students to be able to engage with their portions of the text.

Before day two, insert (1) a slide into the slideshow embedding the
intersectionality explainer video, and (2) another slide with a print
definition of ‘intersectionality’ (such as this one quoting Kimberlé
Crenshaw).

If you would like to further review the historical context for this topic

Mintz & McNeil’s Digital History online textbook has a concise but
sufficient overview of some of the Progressive Era’s main issues, events
and outcomes

PBS (WTTW Chicago) has a ‘Chicago Stories’ interactive web feature on
Ida B. Wells’s life, causes and accomplishments

The Newberry Library provides a great overview of the African American
women’s club movement within the broader story of women’s roles in
Progressive-Era reform

NPR (WBEZ Chicago) interviewed Chicago community leaders to survey
Wells’s life and show how her legacy reverberates in current-day struggles
over, and achievements in, issues of equality and justice

Overviews and examples of the concept of intersectionality can be found
in these articles from Vox (through the lens of American ‘culture wars’),
The Council of Europe (for a more global context), and the website
HelpfulProfessor.com (for a list of contemporary examples).

During the lesson

Students will need access to the internet to read source websites and
contribute to the shared class slideshow (or you may choose to print the
digital resources linked below and work with hard copy).

You will need a working projector and sound system to show the explainer
video and project the class slideshow.



https://thewrightcenter.org/wp-content/uploads/2022/10/Capture.png
https://thewrightcenter.org/wp-content/uploads/2022/10/Capture.png
https://www.digitalhistory.uh.edu/era.cfm?eraid=11&smtid=1
https://www.digitalhistory.uh.edu/era.cfm?eraid=11&smtid=1
https://interactive.wttw.com/chicago-stories/ida-b-wells
https://interactive.wttw.com/chicago-stories/ida-b-wells
https://brewminate.com/lifting-as-we-climb-african-american-womens-clubs-in-progressive-era-chicago/
https://brewminate.com/lifting-as-we-climb-african-american-womens-clubs-in-progressive-era-chicago/
https://www.wbez.org/curious-city/2023/02/16/ida-b-wells-chicago-history
https://www.wbez.org/curious-city/2023/02/16/ida-b-wells-chicago-history
https://www.vox.com/the-highlight/2019/5/20/18542843/intersectionality-conservatism-law-race-gender-discrimination
https://www.coe.int/en/web/gender-matters/intersectionality-and-multiple-discrimination
https://helpfulprofessor.com/examples-of-intersectionality/
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Lesson Activities

Lesson Activities

DAY ONE

INTRODUCTION

Warm-up: Have students look individually at “A List of What Ida B. Wells
Accomplished.” As they look, poll the class for who has heard of Wells and ask

what they know or have heard about her. While students continue reading
through the list for 3-5 more minutes, ask them:
e What are some of the roles you see Ida B. Wells playing during her life as

a progressive reformer? (Teacher explains ‘community organizer’ as an
example, through Wells’s promotion of reform through social clubs and
the NACWC). Students read through the website and tell the person next
to them a role they found, then share out with the whole class, while the
teacher writes the role words on the board as they are brought up, using
Socratic questioning to guide students toward any that are missing.

Wells’s Roles:
e Teacher
Suffragist
Investigative journalist (anti-lynching laws)
Socialite and club organizer
Probation officer (heard plight of migrants to north firsthand)

Churchgoer (Bible study group, opposition to vice in ‘The
Stroll’)
e Civil rights activist (NAACP)

Introductory Context: Read p. 7 of Ida B. the Queen aloud to fill in some more
introduction to Wells’s life and accomplishments.

Then inform the class that they are going to work in groups to look closer at one
of the roles Ida B. Wells played in her pursuit of equality and justice. They will
have excerpts from this book (/da B. the Queen), as well as selected primary and
secondary sources, with guided reading questions to answer as they prepare to
explain their part of Wells’s story to their classmates.



https://interactive.wttw.com/chicago-stories/ida-b-wells/list-of-what-ida-b-wells-accomplished
https://interactive.wttw.com/chicago-stories/ida-b-wells/list-of-what-ida-b-wells-accomplished

GAPE 2023

CONTEXT AND SOURCE STATIONS

Student teams (ideally of 3) will be assigned primary and secondary sources
related to one or more of the roles that Ida B. Wells played in her life.

1. Team roles: (a) Reader, (b) Notetaker, (c) Storyteller

2. For each of the sources from your station, the notetaker will read the first
reading question aloud to the team, then the reader will begin reading
until the team agrees they have reached the answer to the question. After
the team has reached agreement on the answer, the notetaker writes this
answer down on the reading questions sheet.

3. While this is happening, the storyteller’s job is to create two slides on the
shared class slideshow, synthesizing the team’s notes in order to be able
to share with the whole class a 2-minute recap of the team’s topic. Here
are the slide instructions:

a. Onslide 1, write a slide title sentence (the ‘thesis’ of your slide)
that says
i.  Which role(s) Ida B. Wells is acting in, for your topic, and
ii.  What specific problem Wells is addressing in that role /
those roles.

e For example, ‘As a community organizer, Wells
founded the National Association of Colored
Women'’s Clubs, in order to raise money to provide
education and housing to children, the poor, and
the elderly, and to advocate for political issues like
antilynching laws and women'’s suffrage.’)

e Use the rest of the slide to give evidence or
examples of this role / problem, from your
documents.

e With the teacher’s permission, you may add
relevant historical images as further evidence and
illustration of your thesis. Be sure to use reputable
sources and cite them properly! If you are unsure,
ask your teacher for guidance.

b. Onslide 2, explain (iii) how Wells intended to solve the problem,
and (iv) to what extent your team believes that she and her fellow
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activists and community organizers achieved success in their
efforts.

TEAM STATIONS

CIVIL RIGHTS ACTIVIST: Train segregation
e /da B. the Queen, pp. 38-43
m  Wells was a woman—so why was she forbidden by law to
ride in the ‘ladies’ car’ of her commuter train?
m How did the train passengers respond to Wells’s protest?
Why do you think they responded that way?
m How did Wells argue that the separate ‘colored’ car was in
fact unequal to the car for whites?
m  Why were black nannies allowed to ride in the ladies’ car?
Why did Wells think this was hypocritical?
m  What obstacles or setbacks did Wells face in her legal case?
How did this transform her approach to seeking justice?
o  Memphis Appeal Avalanche, December 25, 1884, pp. 1-2

m According to this opinion from the Tennessee circuit court,
what did the railroad company fail to do, which made their
segregated train cars in violation of Tennessee law?

o Chesapeake, Ohio & Southwestern Railroad Company v Wells
(1887)

m  What was the reason the Tennessee Supreme Court

overturned the local circuit court’s ruling?

WOMEN’S RIGHTS ACTIVIST: Alpha Suffrage Club
e /da B. the Queen, pp. 34-38
m  According to Susan B. Anthony and other white suffragists,
how would securing women'’s right to vote help make the
United States a better country? Why did Wells “not feel
optimistic about how much change would come from
white women voting”?
m At the women'’s suffrage march in Washington, D.C., held
just before President Wilson’s inauguration in March of
1913, why did white suffragists want the African Americans
to march in the back of the parade?
e Adella Hunt Logan, “Colored Women as Voters”:



https://www.lib.uchicago.edu/ead/pdf/ibwells-0008-011-01.pdf
https://www.lib.uchicago.edu/ead/pdf/ibwells-0008-011-02.pdf
https://ehistory.osu.edu/exhibitions/1912/womens_suffrage/AdellaLogan
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“A number of colored women are active members of the
National [American] Woman Suffrage Association. They are
well informed and are diligent in the spread of propaganda.
Women who see that they need the vote see also that the
vote needs them. Colored women feel keenly that they
may help in civic betterment, and that their broadened
interests in matters of good government may arouse the
colored brother, who for various reasons has become too
indifferent to his duties of citizenship.”

Explain two reasons why Logan thinks African American
women deserve the right to vote.

What point is Logan making about “the colored brother”?

e Martha Gruening, “Two Suffrage Movements”:

“The woman suffrage movement in England and America
really dates from the beginning of the anti-slavery struggle.
It was not only contemporaneous with it, but it owes its
existence in a large measure to this phase of the struggle
for human rights. For it was in the abolitionist ranks that
the early suffragists received their training, both as thinkers
and propagandists. It was impossible for them to agitate
continually for the freedom of the Negro without desiring
freedom for themselves, or realizing the parallel between
his situation and their own. For if the Negro was a slave the
married woman of that day was no less a chattel. She was
no longer openly bought and sold, but she had no more
than he, a separate legal existence. If the Negro slave
belonged to his master, she belonged no less, absolutely, to
her husband as did her property, her earnings, and even
her children. Both were disfranchised. Both were deprived
of education and subject to economic disabilities which
they shared with no other class. Even the constitutional
right of free speech was not extended to woman when it
meant public speech, as she found when she wished to join
in the protest against slavery; and even among the
abolitionists her presence on platforms and committees
caused serious dissensions.”

According to Gruening, how is the women’s suffrage
movement rooted in the antislavery movement?

e Lisa Tetrault, “When Women Won the Right to Vote,” p. 191:



https://womenshistory.info/two-suffrage-movements-martha-gruening/
https://drive.google.com/file/d/1MQkF7-NMETuQdwoztGzqk0Wi0L7uVVQp/view
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“The entire [Nineteenth] amendment read:

—The right of citizens of the United States to vote shall not
be denied or abridged by the United States or by any State
on account of sex.

—Congress shall have power to enforce this article by
appropriate legislation ...

Nothing ... ‘guaranteed’ that all women could vote. What
the amendment did do, and what it did guarantee (if
followed & enforced) was ban the individual states from
using the word ‘male’ ever again in voting criteria. ... For
precisely this reason, millions of women—overwhelmingly
women of color—still did not qualify to vote after
ratification. Because neither [the 15th nor 19th]
amendment prohibited states from controlling voter
eligibility law, which remained a state power, states
could—and did—erect new criteria. ... The white, state
governments seized the opportunity and began floating
new voter eligibility laws: poll taxes, literacy tests,
understanding clauses, grandfather clauses—all the
disenfranchisement techniques we associate with the Jim
Crow South. Mississippi led the way in 1890. By the early
1910s, these innovations had fully swept the South. Their
effectiveness was brutal, reducing Black male voting, once
reaching turnouts of 90 percent, to almost nothing.
Although these laws were racially targeted in their
application, they were skillfully worded, never mentioning
‘race,’ and thereby technically complying with the Fifteenth
Amendment. Similar types of restrictive state voter laws,
including new residency requirements and shorter
registration windows, spread across the North and West in
the early 1900s as well, as native-born whites set about
‘purifying’ the electorate of ‘problem voters,” meaning
largely immigrant, poor white, and people of color. Even
New York instituted a literacy test. ... Depending where
they lived, women might now be ensnared in a poll tax or a
literacy test, and kept from the polls. The Nineteenth
Amendment said nothing about these practices. ... One
[Tennessee senator] crowed that ‘any person who really
wants white supremacy in the South can not [sic] better
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guarantee it than by the enactment of this equal-suffrage
resolution.” Women’s suffrage suddenly held an advantage:
it could double the white vote. ‘The situation as to negro
women can be handled as has been done with negro men,’
another reminded his colleagues, adding ‘it is
inconceivable that these conditions will be destroyed or
even interfered with by permitting women to vote.”
Why, according to Tetrault, was women'’s suffrage not a
victory for black women?

Why did white southerners come to support a women'’s

suffrage amendment?

SOCIALITE / SOCIAL REFORMER: Negro Fellowship League
e WTTW, “Ida B. Wells and Chicago’s Black Settlement House,”

through second Wells quote

Explain how each of the following was a cause leading to
the creation of the Negro Fellowship League: (1) the
Springfield Race Riots of 1908, (2) the Great Migration of
African Americans out of the south and into cities in the
north like Chicago, and (3) the prevalence of saloons and
gambling places and comparative lack of community
centers like the YMCA in black Chicago neighborhoods.

Ida B. the Queen pp. 16-18 (on Negro Fellowship League funding

struggles)

What sort of work and activities did the Negro Fellowship
League engage in?

What did Wells have to do in order to keep the League
funded so it could continue operating?

Urban League mission pp. 1, 2, 3, and “Jane Addams Constructs
Herself and Hull-House,” pp. 28-29 (on wealthy staff and donors),

p. 34 (on ‘women’s issues’)
m How does the Negro Fellowship League compare and

contrast to Hull-House, in its goals, the services it provided,
its attitude toward its members, and its financing and
success?

TEACHER: Bethel A.M.E. Church Kindergarten
e WTTW, “A Remedy for Injustice: How Ida B. Wells Fought for Equal
Education” (up to “Challenging the Chicago Tribune”)



https://interactive.wttw.com/chicago-stories/ida-b-wells/ida-b-wells-and-chicago-black-settlement-house
https://drive.google.com/file/d/177xUUe_9XWC9BUEU0MYQRN5ROPPGBDQ9/view?usp=drive_link
https://drive.google.com/file/d/15GF_G532zf6zNpuyBWG-eqQ63GSmhmf_/view?usp=drive_link
https://drive.google.com/file/d/1cwYMnse_lt6HpXALGgRwBrinWbQP3QaS/view?usp=drive_link
https://drive.google.com/file/d/1zFDetBh9OG0q-w_NzM8e0G7idFZIcieU/view?usp=drive_link
https://drive.google.com/file/d/1zFDetBh9OG0q-w_NzM8e0G7idFZIcieU/view?usp=drive_link
https://interactive.wttw.com/chicago-stories/ida-b-wells/remedy-for-injustice-how-ida-b-wells-fought-for-equal-education
https://interactive.wttw.com/chicago-stories/ida-b-wells/remedy-for-injustice-how-ida-b-wells-fought-for-equal-education
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Why were kindergartens particularly appealing to black
families?

The Armour Institute on Chicago’s south side offered a
kindergarten program. Why did Wells feel she needed to
open another kindergarten of her own?

Why were some African Americans in Chicago opposed to
the idea of opening a kindergarten especially for black
students?

e Mary Church Terrell, “The Progress of Colored Women”

“[N]Jothing lies nearer the heart of the National Association
[of Colored Women (NACW)] than the children, many of
whose lives, so sad and dark, we might brighten and bless.
It is the kindergarten we need. Free kindergartens in every
city and hamlet of this broad land we must have, if the
children are to receive from us what it is our duty to give.
Already during the past year kindergartens have been
established and successfully maintained by several
organizations, from which most encouraging reports have
come. ... The more unfavorable the environments of
children, the more necessary is it that steps be taken to
counteract baleful influences on innocent victims. How
imperative is it then that as colored women, we inculcate
correct principles and set good examples for our own
youth, whose little feet will have so many thorny paths of
prejudice temptation, and injustice to tread. The colored
youth is vicious we are told, and statistics showing the
multitudes of our boys and girls who crowd the
penitentiaries and fill the jails appall and dishearten us. But
side by side with these facts and figures of crime | would
have presented and pictured the miserable hovels from
which these youthful criminals come. Make a tour of the
settlements of colored people, who in many cities are
relegated to the most noisome sections permitted by the
municipal government, and behold the mites of humanity
who infest them. Here are our little ones, the future
representatives of the race, fairly drinking in the pernicious
example of their elders, coming in contact with nothing but
ignorance and vice, till at the age of six, evil habits are
formed which no amount of civilizing or Christianizing can



https://tile.loc.gov/storage-services/service/rbc/rbaapc/29101/29101.pdf
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ever completely break. ... As an organization, the National
Association of Colored Women feels that the establishment
of kindergartens is the special mission which we are called
to fulfill.”

Why, according to Terrell, is it so urgent to set up
kindergartens for black children? What particular kind of
duty does she say that black mothers have in addressing
this issue?

What is Terrell’s argument in response to the claim that
“the colored youth is vicious” (i.e., that black children are
born or raised to be violent criminals)?

Josephine Yates, The Voice of the Negro (bottom of the webpage,

also contains Washington quote in the same blue box):

“IThe black woman] has been, and for some time must
continue to be, at least ‘an assistant’ bread-winner if the
finances of the race are to be improved.”

Margaret Murray Washington, “Club Work as a Factor in the
Advancement of Colored Women” quoted in The Voice of the

Negro:
]

“[It is necessary] that we shall have day nurseries for the
infants and small children of laboring women who cannot
remain in their homes and care for little ones, in order that
these children may have proper nourishment and care, so
necessary to the early years, that the atmosphere and
environments about them may be pure and wholesome,
and thus protect childhood and encourage any fond
parents.”

Josephine Yates’s quote says that black women frequently
had to work outside the home in order to help their
families earn enough money to get by. How does this
support Margaret Murray Washington’s argument about
the need for kindergartens and day care centers in African
American communities?

How does Washington’s argument echo the argument of
the Mary Church Terrell document?

JOURNALIST: Memphis Free Speech
Ida B. the Queen, pp. 43-45, 49-52



https://cscce.berkeley.edu/publications/brief/josephine-s-yates-pedagogical-giant-and-organizational-leader-in-early-education-and-beyond/
https://cscce.berkeley.edu/publications/brief/josephine-s-yates-pedagogical-giant-and-organizational-leader-in-early-education-and-beyond/
https://cscce.berkeley.edu/publications/brief/josephine-s-yates-pedagogical-giant-and-organizational-leader-in-early-education-and-beyond/
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What percentage of black journalists were women in the
1880s? What sorts of topics did women journalists (black
or white) typically write about?

Wells wanted people to judge her journalism for the ideas
and arguments she expressed in her writing. According to
this book, what did people judge Wells by, instead?

Why did J.L. Fleming and Rev. Taylor Nightingale become
worried about Wells’s writing in the newspaper they
co-owned, which she came to call the Free Speech?

Why was Wells fired from this job? What did she do in
response?

e Robin Hardon and Marcie Hinton, “The Squelching of Free Speech

in Memphis: The Life of a Black Post-Reconstruction Newspaper,”

p. 92:
[ ]

“Perhaps the Memphis Free Speech's greatest legacy is
found in its editor Ida B. Wells. ... As a co-owner of the
Free Speech, Wells’ societal conflicts were two-fold: she
was black and she was a woman. Ironically, her
achievement as a writer for the newspaper was renowned
because it was masculine. T. Thomas Fortune, editor of the
New York Age, wrote:
Her style is one of great strength and directness.
She is so much in earnest that there is almost an
entire absence of the witty and humorous in what
she writes. She handles her subjects more as a man
than as a woman; indeed, she has so long had the
management of a large home and business
interests that the sharpness of wit and
self-possession which characterize men of affairs
are hers in a large measure. (Suggs, 1983:39).

... Her experience at the newspaper helped her to develop
her admired ability to present facts objectively. This
objectivity was paramount to Wells, who wished to be the
modicum of an investigative reporter. This journalistic
instinct spilled over into her public speaking role. She was
always concerned about suppressing emotion, because she
knew the facts of lynching spoke for themselves. When
delivering a speech in Boston she wrote that she was



https://drive.google.com/file/d/15LGM8UONNQogHPYgof8KHizcA3GYBywA/view?usp=drive_link
https://drive.google.com/file/d/15LGM8UONNQogHPYgof8KHizcA3GYBywA/view?usp=drive_link
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annoyed that she had cried because she was afraid that
such an emotional display would be a sign of weakness and
would dilute the impact of her message. (Logan, 1999).
Although this lack of emotion is a journalistic convention it
was also a common sentiment among women orators in
the nineteenth century. Women were concerned with
establishing ‘a dignified ethos for themselves as women
who were “out of their sphere,” daring to speak publicly’
(Logan, 1999).”

e Ava Thompson Greenwell, “Power to the People: Hair Texture and
Gender Matter to TV News Audiences”:

“If you're a female working on air in television news with
naturally wavy, curly or kinky hair, most likely you wear it
straightened or you wear a wig that mimics straight hair.
Why? Because that's what television news bosses think
viewers want to see. ...

There is a politics about black women's hair that cannot be
denied and it is particularly salient in television news.
When New York television news reporter Melba Tolliver
came to work with a short Afro in 1971 planning to cover
the wedding of Richard Nixon's daughter, panic broke out
in the newsroom. Her bosses told to put on a wig. She
refused. Editors deleted part of the story where she
appeared on camera.

Award-winning, investigative television news reporter
Renee Ferguson (now retired from television) ...
reminisced about being told to get rid of her Afro back in
the 1970s because viewers called and said she looked too
militant.

Let's face it. Television is a visual medium. Stations spend
thousands of dollars on wardrobe, hair and make-up
consultants to turn their on-air personnel into people
viewers will find pleasing to the eye.

... And yes there still is a double standard for women who
not only have to look attractive, but also increasingly need



https://www.huffpost.com/entry/power-to-the-people-hair_b_2375965
https://www.huffpost.com/entry/power-to-the-people-hair_b_2375965
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to look sexy by wearing skin-revealing, tight-fitting clothing.

| guess | was trying to fit in, too, when | straightened my
hair and changed my outfits to please my employer. |
accepted the hair and clothing unspoken rules as the
uniform that came with the job. After twenty years of
teaching broadcast journalism students, | still urge them
not to wear anything distracting for on-camera work. To do
otherwise would set them up for unemployment.

Yet, there is something irksome that in 2012 ‘smooth’ hair
remains the preferred standard of beauty in television
news even as the U.S population becomes browner and
more curly — and kinky-haired. | realize what is distracting
and off-putting to one person, may be appealing or neutral
to someone else. Therein lies the dilemma.

Even if you agree with KTSB-TV's practice, Lee's dismissal
raises concerns about the power of disgruntled viewers. As
history shows, news managers pay close attention to
audience comments, as they should. At one time, one
letter of complaint or compliment was equivalent to at
least 10 viewer opinions.

Clearly, there is power in the complaint letter or post. The
Internet has created a way for viewers to criticize with
anonymity. Words people write onto a computer screen,
they would never voice over the phone or to someone's
face.”

m How is the experience of Greenwell and the other women
reporters she interviewed for her research similar to Ida B.
Wells’s experiences as a black female journalist in the early
1900s? What, in contrast, are some important differences
and why are these differences important and worth
thinking about today?

JOURNALIST / POLITICAL ACTIVIST: Anti-lynching crusader
® /da B. the Queen, pp. 109-113 (on anti-lynching and race riots)
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m  Name three different reasons white people gave to try to
justify the lynching of black men.

m  What caused the East St. Louis Massacre of 19177

m  Michelle Duster says that Wells used “data journalism” to
“take control of the narrative” about African Americans.
How did she respond to the “propaganda” (false claims)
about black men that white lynch mobs used as reasons for
their “horrific acts” of violence?

o The Root, “Nikole Hannah-Jones Tells the Story of Investigative
Journalist Ida B. Wells”
m According to Hannah-Jones, why was lynching something

that “moneyed black people didn’t want to talk about”?
How did Wells respond to this stance, and how did her
work help direct the efforts of the NAACP?

m  What does Hannah-Jones mean by the “racial hierarchy” in
newsrooms today, and how did this motivate her to
co-found the Ida B. Wells Society for Investigative
Reporting?

e UIC Special Collections NAACP letter from June 15, 1918

m According to the letter soliciting donations for the NAACP,
what recent legal victory did the NAACP achieve?

m  Why are antilynching efforts the next, urgent area of focus

for the NAACP’s work? Support your explanation with facts
and evidence from the letter.

SOCIAL REFORMER / COMMUNITY ORGANIZER: NACWC
e /da B. the Queen, pp. 100-103
m How did the work and goals of the National Association of
Colored Women'’s Clubs (NACWC) change over time?
m  Why did Wells grow frustrated with the National
Association for the Advancement of Colored People
(NAACP)?
m  What do you think is the meaning of the NACWC’s motto,
‘Lifting as We Climb’?
e Sarah Dudley Pettey, “What Role is the Educated Negro Woman to
Play in the Uplifting of Her Race?”, 1902:
m  “The difficulties that the Negro must labor under, in his
effort to rise, are manifold and peculiar. The critics of the

Negro have assaulted him at the most vital point, viz.,



https://www.theroot.com/nikole-hannah-jones-tells-the-story-of-investigative-jo-1833389130
https://www.theroot.com/nikole-hannah-jones-tells-the-story-of-investigative-jo-1833389130
https://drive.google.com/file/d/1udWBktH4c5XnAStSLyVj3PN1UlGFY3Ha/view?usp=drive_link
https://docs.google.com/document/d/1lEx6H0S9STLagKPZ6jJozeJSZJNrVN9XTKy7OnaN234/edit?usp=drive_link
https://docs.google.com/document/d/1lEx6H0S9STLagKPZ6jJozeJSZJNrVN9XTKy7OnaN234/edit?usp=drive_link
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character. In their onslaught they have assailed the morals
of the entire race. To meet this criticism the Negro must
establish a character of high morals, which will stand out so
conspicuously that even his bitterest foe will acknowledge
its reality. In establishing this our women must lead. ... Our
young women must be taught that gorgeous dress and fine
paraphernalia don't make a woman. They should dress
modestly, becomingly and economically. ... The foundation
for this high sentiment finds its initiative in the home.
Home life is the citadel and bulwark of every race's moral
life. The ruler of home is mother. A faithful, virtuous and
intelligent motherhood will elevate any people. ... True
patriotism, obedience and respect for law, both divine and
civil, the love and yearning for the pure, the sublime and
the good, all emanate from mother's personality. If mother
be good all the vices and shortcomings of father will fail to
lead the children astray; but if mother is not what she
should be all of the holy influences of angels cannot save
the children. | would urge then, as the first prerequisite for
our work, a pure, pious and devoted motherhood.

“Qur first stand must be for intelligence. No woman of
to-day, who is thirty years of age, has the right to be queen
of a home, unless she is intelligent. In this advanced day, to
rear up a family by an illiterate woman might well be
considered a crime. As a race, if we would possess the
intelligence desired, our children must be kept in school,
and not allowed to roam idly through the streets when the
schoolhouse is open. Since, in most of the Southern states,
countless numbers of our people have been disfranchised,
our educated women should institute a movement which
will bring about compulsory education and a general
reform in the educational system of the South. We need
better schools and a higher standard of education for the
masses. In our homes wholesome literature, periodicals,
papers and books must be had. Mother must be
acquainted with these herself. She introduces the little
ones to them by the story form. This catchy method soon
engrosses their attention, and they become wrapped up in
them. Great care must be exercised in the selection of
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reading matter for our girls. Nothing is more hurtful than
obscene literature.

“When our homes become intelligent, we shall have
intelligent statesmen, ministers and doctors; in fact, the
whole regime that leads will be intelligent. In public affairs
woman has her share. She must speak through husband,
son, father, brother and lover. Men go from home into the
world to execute what woman has decreed. An educated
wife formulates the political opinion of husband and son
and though she may remain at home on election day, her
views and opinions will find expression in the ballots of the
male members of her household. The same thing is true in
the church. I shall not dictate what woman should do here
or limit her sphere of activity, but this | know she can with
propriety—in her auxiliary work to the church she can
become a mighty power. Woman's Missionary Societies,
Christian Endeavor Societies, Sabbath School work, etc.,
afford a broad field of labor for our educated women. Her
activity in all things pertaining to racial advancement will
be the motive power in establishing firmly and intelligently
an enlightened racial existence. ... | can say with pride just
here that we have many noble women in our own race
whose lives and labors are worthy of emulation. Among
them we find Frances Watkins Harper, Sojourner Truth,
Phillis Wheatley, Ida Wells Barnett and others. Our
educated women should organize councils, federations,
literary organizations, societies of social purity and the like.
These would serve as great mediums in reaching the
masses.

“I cannot refrain from mentioning public or street decorum
here. Woman, as she glides through the busy and crowded
thoroughfares of our great cities is eyed and watched by
everyone. It is here that she impresses the world of her
real worth. She can by her own acts surround herself with a
wall of protection that the most vicious character would
not dare attempt to scale or she can make it appear
otherwise. Beware then, mothers; accompany your
daughters as often as possible in public.”
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m According to Pettey, what vital roles do women

play—especially in home life with their children and
husbands—in what she calls the “uplifting” and “racial
advancement” of African Americans in U.S. society at this
time?

What specific goals does Pettey urge women social
reformers to pursue? Why does she choose these goals?
Would you describe Pettey’s attitudes about women'’s roles
as empowering and inspiring, or as limiting and
patronizing? Cite evidence from the document to support
your interpretation. (Be sure to also explain how it matters
that Pettey is speaking specifically to the role of “the
educated Negro woman.”)

e Women’s Museum of California, “Lifting as We Climb,” first three

paragraphs
m  What problems, goals, issues, causes, or projects were

pursued by the various social reform organizations of the
black women’s club movement? List as many as you can
find mentioned on this overview webpage.

4. Closing — Most Remarkable Factoid: In the last five minutes of class, have
each team come up with the ‘most remarkable thing’ they learned about
Wells, then have a member of each team share theirs out to the whole
class. End with the class voting on which team shared the most
remarkable factoid and crown them the winner!

DAY TWO

TEAM REFLECTION AND CLASS SHARE OUT

If necessary, the beginning of this class period may be used to complete the tasks
from Day One, before moving on to the following tasks for Day Two:

Have students group up again with their Context and Source Station teams from
last time and review the two slides they created. After five minutes of review,
invite students to spend five more minutes browsing through the other groups’
slides. Then direct each team to join up with one or two other teams to form a
larger group. Have one student from each of these new, larger groups create two



https://womensmuseum.wordpress.com/2018/02/21/lifting-as-we-climb-the-story-of-americas-first-black-womens-club/
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new slides in the shared slideshow, and then give the groups the following

instructions for this next step of the learning activity:

1. Each Context and Source Station team should explain their topic and

2.

findings, by telling their two-minute recap (slide 2) to the rest of the
group while showing the slides they created last time.

Then, the whole group discusses the following questions while a

designated team member types the group’s answers on the two new
slides that they just added to the slideshow:
® Onslide 3: What strategies did Wells use in her social reform

activism? Here are some in options: Did she

Lead protests?

Gather data and report on injustice?

Use the power of her words to appeal to people in
positions of power?

Organize her community to provide support and resources
to people in need?

Challenge unjust laws in court?

Push for lawmakers to create or change laws at the local,
state or federal level?

Engage in civil disobedience by breaking laws she felt were
unjust?

Use her social influence to garner public support and/or
funding for her causes?

Or something else?

e Onslide 3: What patterns / trends / commonalities do you see

across your teams’ topics, when it comes to either the problems

that Wells addressed, the overall strategies and specific actions

she took to press for reform, or the reasons for her success (or lack
thereof)?
e Onslide 4: In what ways do you see Wells encountering problems

not just for African Americans, and not just for women, but

problems and challenges unique to African American women in
particular?

3. A member from each group then takes a turn talking the rest of the class

through their group’s slide 3 reflections on patterns in Wells’s activism

(ask for their takeaways, along with supporting evidence or examples
from the documents), followed by another round in which a different

member from each group shares the group’s slide 4 thoughts and

examples.
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LEARNING AND APPLYING THE CONCEPT OF ‘INTERSECTIONALITY’

4. Pause to focus the discussion on the idea that there could be problems,
challenges, obstacles, barriers, forms of discrimination, and inequality
that were specific and unique to black American women in particular, and
that these might be different in an important way from what black men or
white women experience. Ask if any student knows that there is a word
for this idea and inform the class that historians and other scholars call it
‘intersectionality.’ Explain that the idea (though not the word itself) can
be found as early as Sojourner Truth’s 1851 “Ain’t | a Woman?” speech
and in the later words of Ida B. Wells and W.E.B. Du Bois, and of course in
some of the sources everyone read in their stations yesterday.

5. Show students the explainer video by Kimberlé Crenshaw (stop at 5:12)

and pause as needed for discussion. Here are some suggestions for points
of explication and discussion questions:

e 2:05: What did the judge mean by ‘two swings at the bat’? Did he
mean that black women get to apply for the job twice? If not,
what did he mean?

m Inthe court’s decision, Judge Harris Wangelin wrote that
the only way they would consider Emma DeGraffenreid to
have a case was if she could show that she was facing “race
discrimination, sex discrimination, or alternatively either,
but not a combination of both.” He thought that if they
treated DeGraffenreid as belonging to her own unique
class of people—not black people, not women, but black
women—that would be unfair because it would be like
giving her twice as many legal protections, compared to
what white women and black men each get.

m (Optional: Do you agree with him? Explain your reasoning.)

e 3:05: First, reiterate Crenshaw’s argument:

m (1) The judge’s decision allowed not just one but two forms
of inequality to stay alive—first, black women were
underrepresented among car factory workers even though
the law protected black people from discrimination in
hiring, and second, black women were underrepresented
among office workers even though the law protected
women from discrimination in hiring.



https://www.youtube.com/watch?v=JRci2V8PxW4
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m (2) This is unjust because the laws that are supposed to
protect an entire group (all African Americans, or all
women) from discrimination end up only protecting some
members of that group (African American men, white
women). This leaves black women with unequal economic
opportunities, compared to black men and white women,
because it overlooks a unique set of obstacles to equality
that black women face even though white women and
black men do not.

m (3) This unique form of discrimination exists, but the courts
could not see it as something that qualified someone for
special legal protections, because people had not yet given
it a name.

e 3:57: It may be worthwhile to help students remember how a
prism shows us the component colors in light that are usually
blended together into just one ‘bright’ color, and to ask them to
unpack the metaphor of how the concept intersectionality
therefore can be understood as working like a prism.

e 4:21: What does Crenshaw mean by “the ways the workforce is
structured by race and by gender”? In Emma DeGraffenreid’s case,
how was the automobile plant ‘structured by’ gender? How were
the office jobs ‘structured by’ race? One way to think about this is,
what sort of norms, tendencies, expectations, assumptions,
customary practices, official rules, or ‘rules of thumb’ do you think
that people had when it came to factory work or being a
secretary? And how could those create unique and unfair
obstacles to equal participation in the economy for certain groups
of people?

6. Now have students join their original Context and Source Station teams
and spend 6-8 minutes reviewing their slide 4 text and station documents
and preparing to explain to the rest of the class their answer to the
following question: What happened in your part of Ida B. Wells’s story
that could be understood in terms of intersectionality? Tell us the part of
the story that it has to do with, and then explain why it could be
interpreted in terms of intersectionality.

e Direct students to take notes on each other’s answers, aiming to
finish class with at least three different examples of how
intersectionality may have been at play in Ida B. Wells’s social
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justice activism (as this will be helpful for completing the Exit
Ticket that wraps up this lesson on Day Three).

DAY THREE

EXTENSION

1. Project the slideshow from Days One and Two, and show students the

slide with the print definition of intersectionality. Note that these are
some but not all of the factors of how people identify themselves and are
identified by other people, which can shape how their lives may face
more or fewer obstacles to equal participation in society, depending on
what that identity is. After reading through the list of social identifiers on
the slide, challenge students for the remainder of the class period to work
with their Context and Source Station team to find facts, statistics,
sources, or stories that illustrate another example, from today’s times,
that could be understood in terms of intersectionality. (You can use the
gender pay gap from the listed resources below, as an example.)

® Ask the teams to create another slide in the slideshow where they
will explain their example and how it could be understood in terms
of intersectionality.

e Remind students to use quality sources and cite them properly on
the slide, and ask them to check in with you for approval once
they have found a quote, fact, picture, or statistic that they would
like to use in their slide.

2. Ask a member of each team who has not spoken yet to explain their

team’s example to the rest of the class.

Assessment

To assess students’ comprehension of and responses to the class material, assign
the following questions as an ‘exit ticket’ (for example, in Google Forms), or as
homework, depending on time: (You may wish to make all of the Context and
Source Station documents available for students to review.)

1.

What is ‘intersectionality’? Explain it in your own words and give an
example.

Do you think that the problems of inequality that Ida B. Wells addressed
in the Progressive Era can be understood in terms of intersectionality?
Explain why or why not. Use a specific problem that Wells addressed as an
example to support your argument.
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3. Do you think that Wells had to come up with new and unique strategies
for reform, or play unexpected and unconventional roles as an activist,
because of the specific forms of discrimination and inequality that she
and other African American women faced, compared to what white
women and black men faced? Again, explain your answer and give an
example to support it.

4. How, in your view, can Wells’s story of reform activism in the Progressive
Era be applied to understand our society today? What are your major
takeaways?

Links to Resources Resources Used in This Lesson
WARM-UP / INTRODUCTORY CONTEXT
e Michelle Duster, Ida B. the Queen
e PBS/WTTW, “A List of What Ida B. Wells Accomplished”

CONTEXT AND SOURCE STATIONS
e Civil Rights Activist: Train Segregation
o Memphis Appeal Avalanche, December 25, 1884, pp. 1-2

o Chesapeake, Ohio & Southwestern Railroad Company v Wells
(1887)

e Women’s Rights Activist: Alpha Suffrage Club
o Adella Hunt Logan, “Colored Women as Voters”

o Martha Gruening, “Two Suffrage Movements”
o Lisa Tetraut, “When Women Won the Right to Vote,” p. 191

e Socialite / Social Reformer: Negro Fellowship League
o PBS/WTTW, “Ida B. Wells and Chicago’s Settlement House”
o Urban League mission pp. 1, 2, 3 (University of lllinois Chicago

Special Collections)
o “Jane Addams Constructs Herself and Hull House,” pp. 28-29
(wealthy staff & donors), 34 (‘women’s issues’)

e Teacher: Bethel A.M.E. Church Kindergarten
o PBS/WTTW, “A Remedy for Injustice: How Ida B. Wells Fought for

Equal Education” (up to “Challenging the Chicago Tribune”)
Mary Church Terrell, “The Progress of Colored Women”
Josephine Yates, The Voice of the Negro (bottom of the webpage,
also contains Washington quote in the same blue box)
o Margaret Murray Washington, “Club Work as a Factor in the
Advancement of Colored Women” (same blue box)
e Journalist: Memphis Free Speech



https://www.simonandschuster.com/books/Ida-B-the-Queen/Michelle-Duster/9781982129811
https://interactive.wttw.com/chicago-stories/ida-b-wells/list-of-what-ida-b-wells-accomplished
https://www.lib.uchicago.edu/ead/pdf/ibwells-0008-011-01.pdf
https://www.lib.uchicago.edu/ead/pdf/ibwells-0008-011-02.pdf
https://ehistory.osu.edu/exhibitions/1912/womens_suffrage/AdellaLogan
http://womenshistory.info/two-suffrage-movements-martha-gruening/
https://drive.google.com/file/d/1MQkF7-NMETuQdwoztGzqk0Wi0L7uVVQp/view?usp=sharing
https://interactive.wttw.com/chicago-stories/ida-b-wells/ida-b-wells-and-chicago-black-settlement-house
https://drive.google.com/file/d/177xUUe_9XWC9BUEU0MYQRN5ROPPGBDQ9/view?usp=drive_link
https://drive.google.com/file/d/15GF_G532zf6zNpuyBWG-eqQ63GSmhmf_/view?usp=drive_link
https://drive.google.com/file/d/1cwYMnse_lt6HpXALGgRwBrinWbQP3QaS/view?usp=drive_link
https://drive.google.com/file/d/1zFDetBh9OG0q-w_NzM8e0G7idFZIcieU/view?usp=drive_link
https://interactive.wttw.com/chicago-stories/ida-b-wells/remedy-for-injustice-how-ida-b-wells-fought-for-equal-education
https://interactive.wttw.com/chicago-stories/ida-b-wells/remedy-for-injustice-how-ida-b-wells-fought-for-equal-education
https://tile.loc.gov/storage-services/service/rbc/rbaapc/29101/29101.pdf
https://cscce.berkeley.edu/publications/brief/josephine-s-yates-pedagogical-giant-and-organizational-leader-in-early-education-and-beyond/
https://cscce.berkeley.edu/publications/brief/josephine-s-yates-pedagogical-giant-and-organizational-leader-in-early-education-and-beyond/
https://cscce.berkeley.edu/publications/brief/josephine-s-yates-pedagogical-giant-and-organizational-leader-in-early-education-and-beyond/
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o Robin Hardon and Marcie Hinton, “The Squelching of Free Speech

in Memphis: The Life of a Black Post-Reconstruction Newspaper,”
p.92

o Ava Thompson Greenwell, “Power to the People: Hair Texture and
Gender Matter to TV News Audiences”

e Journalist / Political Activist: Anti-Lynching Crusader
o The Root, “Nikole Hannah-Jones Tells the Story of Investigative

Journalist Ida B. Wells”
o NAACP letter from June 15, 1918 (University of Illinois Chicago
Special Collections)
e Social Reformer / Community Organizer: NACWC

o Sarah Dudley Pettey, “What Role is the Educated Negro Woman to
Play in the Uplifting of Her Race?”, 1902

o Women’s Museum of California, “Lifting As We Climb,” first three

paragraphs

INTERSECTIONALITY
e Explainer video: “Kimberlé Crenshaw at Ted + Animation” (YouTube)
e Print definition
e Gender pay gap (PayScale, 2024 Gender Pay Gap Report)

Extension e The Chicago History Museum'’s Facing Freedom exhibit can help students
Activities supplement or extend their synthesis thinking about patterns within
(Optional) Progressive-Era problems and reform strategies.

e Overviews and examples of the concept of intersectionality can be found
in these articles from Vox (through the lens of American ‘culture wars’),
The Council of Europe (for a more global context), and the website
HelpfulProfessor.com (for a list of contemporary examples).



https://drive.google.com/file/d/15LGM8UONNQogHPYgof8KHizcA3GYBywA/view?usp=drive_link
https://drive.google.com/file/d/15LGM8UONNQogHPYgof8KHizcA3GYBywA/view?usp=drive_link
https://drive.google.com/file/d/15LGM8UONNQogHPYgof8KHizcA3GYBywA/view?usp=drive_link
https://www.huffpost.com/entry/power-to-the-people-hair_b_2375965
https://www.huffpost.com/entry/power-to-the-people-hair_b_2375965
https://www.theroot.com/nikole-hannah-jones-tells-the-story-of-investigative-jo-1833389130
https://www.theroot.com/nikole-hannah-jones-tells-the-story-of-investigative-jo-1833389130
https://drive.google.com/file/d/1udWBktH4c5XnAStSLyVj3PN1UlGFY3Ha/view?usp=drive_link
https://docs.google.com/document/d/1lEx6H0S9STLagKPZ6jJozeJSZJNrVN9XTKy7OnaN234/edit?usp=drive_link
https://docs.google.com/document/d/1lEx6H0S9STLagKPZ6jJozeJSZJNrVN9XTKy7OnaN234/edit?usp=drive_link
https://womensmuseum.wordpress.com/2018/02/21/lifting-as-we-climb-the-story-of-americas-first-black-womens-club/
https://www.youtube.com/watch?v=JRci2V8PxW4
https://thewrightcenter.org/wp-content/uploads/2022/10/Capture.png
https://www.payscale.com/wp-content/uploads/2023/03/GPG-2023-gender-pay-gap-by-race.png
https://www.payscale.com/research-and-insights/gender-pay-gap/
https://facingfreedom.org/
https://www.vox.com/the-highlight/2019/5/20/18542843/intersectionality-conservatism-law-race-gender-discrimination
https://www.coe.int/en/web/gender-matters/intersectionality-and-multiple-discrimination
https://helpfulprofessor.com/examples-of-intersectionality/

